
Perspectives on Race 
Curriculum Map & Pacing Guide 

The Perspectives on Race, Ethnicity, and Religion, in the BPS in an introductory anthology that examines the history, current issues, and dynamics of select minority groups in the United States. While other books on 
these topics usually confine their coverage to African-Americans, Hispanics, Asians, Pacific Islanders, and American Indians, this work also looks at Jewish and Muslim Americans. Another unique feature of this book 
is that it puts the study of diversity and identity politics in a larger context, thus providing students with a broader perspective on these issues. 

CONTENT STANDARDS 
Connecticut College, Career, and Civil Life (C3) Social Studies Standards 
 
Dimension 1: Developing questions and planning inquiry 
D1.1.9-12. Explain how a question reflects an enduring issue in the field. 
D1.2.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a compelling question. 
D1.3.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a supporting question. 
D1.4.9-12. Explain how supporting questions contribute to an inquiry and how, through engaging source work, new compelling and supporting questions emerge. 
D1.5.9-12. Determine the kinds of sources that will be helpful in answering compelling and supporting questions, taking into consideration multiple points of view represented in the sources, the types of sources 
available, and the potential uses of the sources. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RH.11-12.1, CCSS.ELA-Literacy.WHST.11-12.7  Key academic vocabulary: questioning, argument, explanation, point of view 
 
Dimension 2: Change, Continuity, and Context 
D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique circumstances of time and place as well as broader historical contexts.  
D2.His.2.9-12. Analyze change and continuity in historical eras. 
D2.His.3.9-12. Use questions generated about individuals and groups to assess how the significance of their actions changes over time and is shaped by the historical context. 
D2.His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people during different historical eras. 
D2.His.5.9-12. Analyze how historical contexts shaped and continue to shape people’s perspectives. 
D2.His.6.9-12. Analyze the ways in which the perspectives of those writing history shaped the history that they produced. 
D2.His.7.9-12. Explain how the perspectives of people in the present shape interpretations of the past. 
D2.His.8.9-12. Analyze how current interpretations of the past are limited by the extent to which available historical sources represent perspectives of people at the time. 
D2.His.9.9-12. Analyze the relationship between historical sources and the secondary interpretations made from them. 
D2.His.10.9-12. Detect possible limitations in various kinds of historical evidence and differing secondary interpretations. 
D2.His.11.9-12. Critique the usefulness of historical sources for a specific historical inquiry based on their maker, date, place of origin, intended audience, and purpose. 
D2.His.12.9-12. Use questions generated about multiple historical sources to pursue further inquiry and investigate additional sources. 
D2.His.13.9-12. Critique the appropriateness of the historical sources used in a secondary interpretation. 
D2.His.14.9-12. Analyze multiple and complex causes and effects of events in the past. 
D2.His.15.9-12. Distinguish between long-term causes and triggering events in developing a historical argument. 
D2.His.16.9-12. Integrate evidence from multiple relevant historical sources and interpretations into a reasoned argument about the past. 
D2.His.17.9-12. Critique the central arguments in secondary works of history on related topics in multiple media in terms of their historical accuracy. 
CCSS Alignment - CT Core Standards 11-12: CCSS.ELA-Literacy.RH.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.7 Key academic vocabulary: analysis, argument, evidence, questioning 
 
Dimension 3: Gathering and Evaluating Sources 



D3.1.9-12. Gather relevant information from multiple sources representing a wide range of views while using the origin, authority, structure, context, and corroborative value of the sources to guide the selection. 
D3.2.9-12. Evaluate the credibility of a source by examining how experts value the source. 
D3.3.9-12. Identify evidence that draws information directly and substantively from multiple sources to detect inconsistencies in evidence in order to revise or strengthen claims. 
D3.4.9-12. Refine claims and counterclaims attending to precision, significance, and knowledge conveyed through the claim while pointing out the strengths and limitations of both. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.2, CCSS.ELA-Literacy.WHST.11-12.7-10 Key academic 
vocabulary: argument, sources, evidence, claims, counterclaims 
 
Dimension 4: Communicating Conclusions 
D4.1.9-12. Construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while acknowledging counterclaims and evidentiary weaknesses. 
D4.2.9-12. Construct explanations using sound reasoning, correct sequence (linear or non-linear), examples, and details with significant and pertinent information and data, while acknowledging the strengths and 
weaknesses of the explanation given its purpose (e.g., cause and effect, chronological, procedural, technical). 
D4.3.9-12. Present adaptations of arguments and explanations that feature evocative ideas and perspectives on issues and topics to reach a range of audiences and venues outside the classroom using print and oral 
technologies (e.g., posters, essays, letters, debates, speeches, reports, and maps) and digital technologies (e.g., Internet, social media, and digital documentary). 
D4.4.9-12. Critique the use of claims and evidence in arguments for credibility. 
D4.5.9-12. Critique the use of the reasoning, sequencing, and supporting details of explanations. 
D4.6.9-12. Use disciplinary and interdisciplinary lenses to understand the characteristics and causes of local, regional, and global problems; instances of such problems in multiple contexts; and challenges and 
opportunities faced by those trying to address these problems over time and place. 
D4.7.9-12. Assess options for individual and collective action to address local, regional, and global problems by engaging in self-reflection, strategy identification, and complex causal reasoning. 
D4.8.9-12. Apply a range of deliberative and democratic strategies and procedures to make decisions and take action in their classrooms, schools, and out-of-school civic contexts. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.1-8 Key academic vocabulary Key academic vocabulary: argument, explanation, sources, 
evidence, claims, counterclaims, visually/visualize, credibility 

VISION OF A GRADUATE STANDARDS 
Critical & Innovative Thinker 

Student is able to:  
● Demonstrate authenticity and inventiveness in 

their work, generating original ideas and 
selecting the best, effective, imaginative ones. 
 

● Effectively analyze and evaluate evidence, 
arguments, claims and beliefs, and alternative 
points of view. 
 

● Are proactive in problem solving by locating 
and identifying resources independently in 
order to take ownership of their learning. 

 
● Apply knowledge in new contexts and across 

disciplines to further their understanding and 

Communicator 
Student is able to:  

● Speak and listen effectively for a variety of 
purposes. 
 

● Use language effectively to enhance meaning 
and impact in order to accomplish goals.  

 
● Use a variety of modes of expression (visual, 

spoken, written, performing arts, etc.) including 
the effective use of technology, to create and 
share ideas. 

 
● Demonstrate an awareness of audience and 

adjust style and tone accordingly.  
 

Collaborator 
Student is able to:  

● Collaborate with others to complete a task, or 
problem solve, by generating new and unique 
solutions. 
 

● Use intrapersonal skills (examples: self-
discipline, self-management, self-motivation, 
and self-reflection) to become better 
collaborators. 

 
● Use interpersonal skills (examples: active 

listening, dependability, flexibility, and 
patience) to learn and work with individuals 
from diverse backgrounds.  

 

Culturally Competent Citizen 
Student is able to:  

● Demonstrate increasing comfort and 
skills in working with difference and 
diversity in its many forms: 
race/ethnicity, nationality, class, gender, 
sexual orientation/preference, age and 
ability.  
 

● Demonstrate cultural awareness by 
taking the opportunity to learn about 
other people’s languages, religions, 
governments, histories, homes, families 
or daily lives.  
 



see that learning can be transferred to other 
situations and content areas. 

 
 

● Receive and apply constructive criticism from 
peers and adults to improve their own work. 

 

● Demonstrate empathy for all human 
beings and have an open mind towards 
others’ situations by treating all with 
respect, kindness, and dignity. 

 
 Understand how to identify their own 

emotions and those of others to foster 
understanding and deeper connections 
within our community. 

 
 

 
UNIT 1 

ENDURING UNDERSTANDINGS /  
ESSENTIAL QUESTIONS 

 
CONTENT 

ASSURED EXPERIENCES  
& ASSESSMENTS 

INSTRUCTIONAL STRATEGIES 
& PATHWAYS 

Introduction to 
Race: Separate and 
Unequal 

.  

 

Big Ideas – Enduring Understanding 
Lasting understanding from curriculum 
unit 
• Race was not found in nature but made 
by  
people in power. 
• History includes many attempts to justify  
race and racial hierarchies.  
• Law favoring whites over others helped  
create the social and economic inequalities  
we see in the United States today. 
 
 
Essential Questions 
1. Is race real? 
2. Just how deep into human history do 
the  
roots of race run? 
3. If race is recent in human experience, 
what  
preceded racial thinking? 
4. Are we so different? 

RACE: Are We So Different? High School 
Teachers Guide: 
http://www.understandingrace.org/resou
rces/pdf/racehighschoolteachersguide.pdf  

Topic 1: What is Race?  

• Lesson: Classifying Relatives (page 43 in 
Teacher's Guide) 

Topic 2: Creating Race 

• Lesson: Classifying in Other Cultures 
(page 45 in Teacher's Guide) 

Topic 3: Race “Science” 

Topic 4: The Power of Race 

• Lesson: Culture Shapes How We See the 
World (page 36 in Teacher's Guide) 

Topic 5: Inventing Whiteness 

**ASSURED EXPERIENCE- Affirmative Action 
DBQ** 
 
Task #1: Affirmative Action DBQ 
 
https://bridgeportedunet.sharepoint.com/:b:/r/sit
es/socialstudiesdept/Shared%20Do  
 
http://sca.district70.org/ourpages/auto/2015/5/2
1/45994641/rubric-for-mini-dbq.pdf  
 
RACE: Are We So Different? Textbook Resource 
page 
http://www.understandingrace.com/resources/for
_teachers.html  
 
Lessons & Activities 
Facing History and Ourselves 
https://www.facinghistory.org/resource-
library?search=race  
 
Implicit Bias Tests   
https://implicit.harvard.edu/implicit/  
 
Multicultural Education - Activities 

See Brain-Based Strategies, Learner Profiles 
and Multiple Learning Pathways handout 
included in the Unit documents on 
SharePoint 



• Lesson: Whiteness Quiz (page 61 in 
Teacher's Guide) 

Topic 6: Separate and Unequal (Brown v 
BOE/Plessy v. Ferguson/Korematsu v. US) 

 

http://www.edchange.org/multicultural/activityar
ch.html  
 
PBS 
http://www.pbs.org/race/000_General/000_00-
Home.htm  
 
http://www.pbs.org/race/001_WhatIsRace/001_0
0-home.htm  
 
Skin Color Variation - Lesson Plan 
http://sciencenetlinks.com/lessons/variation-in-
human-skin-color/  
 
Stanford History Education Group 
https://sheg.stanford.edu/  
 
Teaching Tolerance 
https://www.tolerance.org/classroom-resources  
 
Zinn Education Project 
https://www.zinnedproject.org/  
 
Online Reading/Resources 
Resources for Teaching about Racism & Bias 
Part 1: 
http://www.learningscientists.org/blog/2017/10/1
/weekly-digest-79  
Part 2: 
http://www.learningscientists.org/blog/2017/10/9
/weekly-digest-80 
 
Teach+PLUS: https://teachplus.org/news-
events/publications/tools-and-resources-

 teaching about-race-history-and-other-issues- 
related  
Multicultural Education - Activities, Speeches, etc 
http://www.edchange.org/multicultural/curriculu
m/steps.html  
 



Genetic Basis for Race? NYTimes 
https://www.nytimes.com/2018/03/23/opinion/s
unday/genetics-race.html  
 
Genetic Basis for Race? NYTimes (Forum 
discussion) 
https://www.nytimes.com/2018/03/30/opinion/ra

 ce gene cs.html?ac on=click&module=RelatedCo
verage&pgtype=Article%C2%AEion=Footer   
 
Is Race “Real”?  
http://raceandgenomics.ssrc.org/  
 
Has the Supreme Court Been Mainly a Friend or a 
Foe to African Americans? 
http://www.scotusblog.com/2010/02/has-the-
supreme-court-been-mainly-a-friend-or-a-foe-
 to african-americans/  

 
MLK’s Letter from Birmingham Jail 
https://web.cn.edu/kwheeler/documents/Letter_
Birmingham_Jail.pdf  
 
The Eugenics Movement  
https://www.facinghistory.org/sites/default/files/
publications/Race_Membership_0.pdf 
 
TED-Ed - 10 TED Resources related to RACE 
https://blog.ed.ted.com/2016/07/25/10-ted-
classroom-resources-about-race-in-america/ 
 
Diversity and the Myth of White Privilege 
https://www.wsj.com/articles/SB10001424052748
703724104575379630952309408  
 
White Privilege: Unpacking the Invisible Knapsack 
http://www.racialequitytools.org/resourcefiles/m
cintosh.pdf 
 



Concepts:  Acculturation; Anthropology; Archaeology; Biological Determination; Colorblindness; Cultural Racism; Drapetomania; Egalitarian; Enculturation; Ethnicity; Ethnocentric; Eugenics; Exploitation; Hierarchy; 
Indentured Servant; Phenotypes; Polygenist; Prohibited; Monogenist; Social Construct; Social Contract ;Superiority Systematic 

 
UNIT 2 

ENDURING UNDERSTANDINGS / 
 ESSENTIAL QUESTIONS 

CONTENT ASSURED EXPERIENCES 
 & ASSESSMENTS 

INSTRUCTIONAL STRATEGIES 
& PATHWAYS 

Race ≠ Human 
Biological Variation 
 
 
 

Big Ideas – Enduring Understanding 

Lasting understanding from curriculum 
unit 

• Our studies of genetic diversity give us an  

even greater understanding of how similar  

we all are in our marvelous variation. 

• Variations in skin colors from light to 
dark  

among neighboring populations is a  

triumph of human evolution, and a story  

that is still unfolding. 

• Race is not "in the Blood." 

 

Essential Questions 

“Asked to stimulate ongoing thinking and 
inquiry;” 

(McTighe, Wiggans, 2013) 

1. Is race biologically obvious? 

RACE: Are We So Different? High School 
Teachers Guide: 
http://www.understandingrace.org/resou
rces/pdf/racehighschoolteachersguide.pdf 
 
Topic 1: Biology of Race 
• Lesson: Continuous Trait Variation (page 
13 in Teacher's Guide)  
o Optional follow-up lesson: Graphing 
Independence (page 17 in Teacher's 
Guide) 
 
• Lesson: Apportioning Phenotypic & 
Genetic Variation (page 27 in Teacher's 
Guide) 
 
Topic 2: Skin Color  
• Lesson: Color Terms (page 42 in 
Teacher's Guide) 
**ASSURED EXPERIENCE – Skin Deep** 
 
Topic 3: Race and Health Disparities 
• Lesson: Race and Medicine Project (page 
66 in Teacher's Guide) 
 
Topic 4: The Myth of Race 
 
Topic 5: The Evolution of Variation 
• Optional Lesson: Gene Flow Illustration 
(page 32 in Teacher's Guide) 

Curriculum-based performance tasks: Create 
poster demonstrating findings of resource articles.  
▪ Task #2: Skin Deep 
 
https://bridgeportedunet.sharepoint.com/:b:/r/sit
es/socialstudiesdept/Shared%20Documents/Social
%2 
 
http://www.readwritethink.org/files/resources/les
son_images/lesson1076/rubri 
 
RACE: Are We So Different? Textbook Resource 
page 
http://www.understandingrace.com/resources/for
_teachers.html  
 
Facing History and Ourselves 
https://www.facinghistory.org/resource-
library?search=race  
 
Implicit Bias Tests  
https://implicit.harvard.edu/implicit/  
 
Multicultural Education - Activities 
Course Name: Perspective on Race Iteration 1.0 
(2018) 
14 
http://www.edchange.org/multicultural/activityar
ch.html 
 
PBS 
http://www.pbs.org/race/000_General/000_00-
Home.htm 
 
http://www.pbs.org/race/001_WhatIsRace/001_0
0-home.htm 

See Brain-Based Strategies, Learner Profiles 
and Multiple Learning Pathways handout 
included in the Unit documents on 
SharePoint 



2. How did the structure of human 
variation,  

the patterns we see, come to be? 

3. Does race explain the structure of 
human  

variation? 

 

 
Skin Color Variation - Lesson Plan 
http://sciencenetlinks.com/lessons/variation-in-
human-skin-color/ 
 
Stanford History Education Group 
https://sheg.stanford.edu/ 
 
Teaching Tolerance 
https://www.tolerance.org/classroom-resources 
 
Zinn Education Project 
https://www.zinnedproject.org/ 
 
Online Reading/Resources 
Resources for Teaching about Racism & Bias 
Part 1: 
http://www.learningscientists.org/blog/2017/10/1
/weekly-digest-79 
 
Part 2: 
http://www.learningscientists.org/blog/2017/10/9
/weekly-digest-80 
 
Teach+PLUS: https://teachplus.org/news-
events/publications/tools-and-resources-teaching-

 about race-history-and-other-issues-related 
Multicultural Education - Activities, Speeches, etc 
http://www.edchange.org/multicultural/curriculu
m/steps.html  
 
Genetic Basis for Race? NYTimes 
https://www.nytimes.com/2018/03/23/opinion/s
unday/genetics-race.html 
 
Genetic Basis for Race? NYTimes (Forum 
discussion) 
https://www.nytimes.com/2018/03/30/opinion/ra

 ce gene cs.html?ac on=click&module=RelatedCo
verage&pgtype=Article%C2%AEion=Footer 



 
Is Race “Real”? 
 
http://raceandgenomics.ssrc.org/ 
 
Has the Supreme Court Been Mainly a Friend or a 
Foe to African Americans? 
http://www.scotusblog.com/2010/02/has-the-
supreme-court-been-mainly-a-friend-or-a-foe-
 to african-americans/ 

 
MLK’s Letter from Birmingham Jail 
https://web.cn.edu/kwheeler/documents/Letter_
Birmingham_Jail.pdf 
 
The Eugenics Movement  
https://www.facinghistory.org/sites/default/files/ 
publications/Race_Membership_0.pdf 
 
TED-Ed - 10 TED Resources related to RACE 
https://blog.ed.ted.com/2016/07/25/10-ted-
classroom-resources-about-race-in-america/ 
 
Diversity and the Myth of White Privilege 
https://www.wsj.com/articles/SB10001424052748
703724104575379630952309408 
 
White Privilege: Unpacking the Invisible Knapsack 
http://www.racialequitytools.org/resourcefiles/m
cintosh.pdf 
 

Concepts: Allele; Biological; Cline; Diasporic; Eumelanin; Folate; Geneticist; Genotype; Hemoglobin; Malaria; Melanin; Melanocytes; Migration; Penetrance; Pigmentation; Predisposition; Sickle Cell Traits Variation 

 
UNIT 3 

ENDURING UNDERSTANDINGS /  
ESSENTIAL QUESTIONS 

 
CONTENT 

ASSURED EXPERIENCES 
 & ASSESSMENTS 

INSTRUCTIONAL STRATEGIES & PATHWAYS 

Living with Race and 
Racism 

Big Ideas – Enduring Understanding RACE: Are We So Different? High School 
Teachers Guide: 

Task #3: Race and the U.S. Census Paideia 
 

· See Brain-Based Strategies, Learner Profiles 
and Multiple Learning Pathways handout 



Lasting understanding from curriculum 
unit 

• In the past, determining the race of 
children of mixed black and white ancestry 
was a matter of law. 

• People representing a wide range of 
culture, religions, histories and physical 
appearances. 

• The legacy of white privilege still runs far 
ahead of efforts to compensate for it. 

• To close the wealth and achievement gap 
in the U.S. it will take concerted 
government, advocacy and policy efforts. 

Essential Questions 

1. Why is Race a question? 

2. Whose Land is it? 

3. What happens when races collide? 

4. What effect does institutionalized 
racism have on people? 

5. How are economic resources 
distributed? 

6. How does race affect economic 
opportunities? 

7. How is health affected by society's 
treatment of different races? 

http://www.understandingrace.org/resou
rces/pdf/racehighschoolteachersguide.pdf  
 
Topic 1: Race and Racism 
• Lesson: Experiencing Inequality (page 53 
in Teacher's Guide) 
 
Topic 2: The Language of Racism  
• Lesson: Preference Activity (page 63 in 
Teacher's Guide) 
 
Topic 3: Education & Employment 
 
Topic 4: Race and the Census 
• Lesson: Census Activity (page 47 in 
Teacher's Guide) 
 
**ASSURED EXPERIENCE – RACE AND THE 
U.S. CENSUS (Paideia seminar)** 
 
Topic 5: Development of Wealth 
 
Topic 6: Race & Religion (Judaism & Islam) 
• Lesson: The Roots and Impact of Anti-
Semitism 
https://www.facinghistory.org/resource-
library/teaching-holocaust-and-human-
behavior/roots-and-  impact an semi sm 
 
• Lesson: The Concept of Race (Teaching 
Holocaust and Human Behavior) 
https://www.facinghistory.org/resource-
library/teaching-holocaust-and-human-
behavior/concept-race 
 
• Lesson: Debunking Stereotypes About 
Muslims and Islam 
https://www.tolerance.org/classroom-
resources/tolerance-lessons/debunking-
stereotypes-about-  muslims and-islam 

https://bridgeportedunet.sharepoint.com/:b:/r/sit
es/socialstudiesdept/Shared 
 
RACE: Are We So Different? Textbook Resource 
page 
http://www.understandingrace.com/resources/for
_teachers.html  
 
Lessons & Activities 
Facing History and Ourselves 
https://www.facinghistory.org/resource-
library?search=race  
 
Implicit Bias Tests  
https://implicit.harvard.edu/implicit/  
 
Multicultural Education - Activities 
http://www.edchange.org/multicultural/activityar
ch.html  
 
PBS 
http://www.pbs.org/race/000_General/000_00-
Home.htm  
http://www.pbs.org/race/001_WhatIsRace/001_0
0-home.htm  
 
Skin Color Variation - Lesson Plan 
http://sciencenetlinks.com/lessons/variation-in-
human-skin-color/  
 
Stanford History Education Group 
https://sheg.stanford.edu/  
 
Teaching Tolerance 
https://www.tolerance.org/classroom-resources 
 
Zinn Education Project 
https://www.zinnedproject.org/ 
 
Online Reading/Resources 

included in the Unit documents on 
SharePoint 

 

 



 
• Lesson: Countering Islamaphobia 
https://www.tolerance.org/classroom-
resources/tolerance-lessons/countering-
islamophobia 
 

Resources for Teaching about Racism & Bias 
Part 1: 
http://www.learningscientists.org/blog/2017/10/1
/weekly-digest-79  
Part 2: 
http://www.learningscientists.org/blog/2017/10/9
/weekly-digest-80  
 
Teach+PLUS: https://teachplus.org/news-
events/publications/tools-and-

 resources teaching-about-race-history-and-other-
issues-related  
 
Multicultural Education - Activities, Speeches, etc 
http://www.edchange.org/multicultural/curriculu
m/steps.html  
 
Genetic Basis for Race? NYTimes 
https://www.nytimes.com/2018/03/23/opinion/s
unday/genetics-race.html 
 
Genetic Basis for Race? NYTimes (Forum 
discussion) 
https://www.nytimes.com/2018/03/30/opinion/ra

 ce gene cs.html?ac on=click&module=RelatedCo
verage&pgtype=Article%C2%AEion=Footer 
Is Race “Real”? 
 
http://raceandgenomics.ssrc.org/  
 
Has the Supreme Court Been Mainly a Friend or a 
Foe to African Americans? 
http://www.scotusblog.com/2010/02/has-the-
supreme-court-been-mainly-a-friend-or-a-  foe to-
african-americans/ 
 
MLK’s Letter from Birmingham Jail 
https://web.cn.edu/kwheeler/documents/Letter_
Birmingham_Jail.pdf  
 



The Eugenics Movement  
https://www.facinghistory.org/sites/default/files/
publications/Race_Membership_0.pdf  
 
TED-Ed - 10 TED Resources related to RACE 
Course Name: Perspective on Race Iteration 1.0 
(2018) 
23 
https://blog.ed.ted.com/2016/07/25/10-ted-
classroom-resources-about-race-in-america/ 
 
Diversity and the Myth of White Privilege 
https://www.wsj.com/articles/SB10001424052748
703724104575379630952309408 
 
White Privilege: Unpacking the Invisible Knapsack 
http://www.racialequitytools.org/resourcefiles/m
cintosh.pdf 
 

Concepts: Achievement Gap; Affirmative Action; Assimilation; Census; Confiscation; Discrimination; Dispossessed; Double-Standard; Immigrant; Integration;  Privilege;  Racialization; Racial Disparity; Racism; 
Segregation; Stereotype; Structural Racism; Xenophobia 
 
 

 


